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Abstract
lnJapan,outsideofjuniorhighandhighschools,theemphasisoncommunicative
languageteachingisstilthedominantparadigmforlanguageteachers.Theideabehindthe
communicativemethodisthatstudentsfocusonauthentic,meaningfulinteractionsrather
thanthetraditionalgrammarfocusedmethodstaughtinschool.However,justbecausea
languagelessoniscommunicativeratherthangrammarfocused,doesnotmeanthatthe
languageproducedbythestudentsortheteacherisalwaysreallifecommunication.Much
hasbeenwrittenaboutforeignlanguageclassroomdiscourseandtheactivitiesthatpromote
discoursewithregardstoteacher/studenttalkandstudent/studenttalk.Manyresearchers
havedevelopedwaysofinvestigatingclassroomdiscoursethatcanbeusedasanalyticaltools
forlanguageteacherstobetterunderstandthelanguageusedduringteacher/studentinterac･
tion.Thisarticleisastudyofteacherquestionsandtheeffectofthosequestionsonaclass
ofpre-intermediateEnglishLanguagelearners.
Keywords:Scrivener'sARC,restrictedlanguage,au仏enticlanguage,procedural,convergent&
divergentquestions,displayVsreferentialquestions
htroduction
Nunan(1991,194)telsusthatduringastudyofteacherquestions"theuseofreferential
questionsbytheteacherresultedinmorecomplexlanguagebythestudents"andthat
"Studentinteraction壷asalsomorelikenaturaldiscourse".Asproductionbythestudentof
"complexlanguage"andmore"naturaldiscourse"isoneofthemanygoalsofanEnglish
languageteacher,itbecameapparent,afterreadingtheabove,thatcertainlanguageclasses,
whichlhavetaughtrecently,maybesomewhatlackinginreferentialquestions.AsBrown
(1994,166)states"Usualythehighertheproficiencylevelyouteachthemoreyoucanventure
intotheupper,referentialendofthecontinuum."Thislastassertionstimulatesthefolowing
questions:inthehigherabilityclassesthatIteacharetheresufficient"upper,referential"
questionstostimulatethestudents?Amlcreatingthecorrectconditionsfor"complex
language"and"naturaldiscourse?"
InthispaperIwilattempttoanswertheabovequestionsandascertainthetruthof
Nunan'sstatement.Here,IwilshowthefindingsofanActionResewchprojectfocusedon
answeringthesequestions.Iwilbeginwithacommentaryonclassroomdiscourse,covering
Scrivener'sARC(1996,79)andquestiontypes(includingreferentialanddisplayquestions)
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beforereportingonthemethodandfindingsofthisresearch.
1.ClassroomDiscourse
Muchhasbeenwritenaboutforeignlanguageclassroomdiscourseandtheactivities
thatpromotediscoursewithregardstoteacher/studenttalkandstudent/studenttalk.Many
researchershavedevelopedwaysofinvestigatingclassroomdiscoursethatcanbeusedas
analyticaltoolsforL2teacherstobetterunderstandthedynamicswithregardstoteacher/
studentinteraction.Inthissection,afocuswilbeplacedontwoanalyticalmodesavailable
toteachersforuseintheL2classroom.Bothofwhichwilbedrawnuponlaterduringthe
analysisoftheabovelanguageclass.
1.1.ARC
Scrivener,(1996,79)proposesathreetiermodelwithwhichteachertrainerscanbeter
describeclassroomdiscoursedynamicstotraineeteachers.ThefirstelementinScriveners
analyticalmodelisrestricted.Thisreferstolanguagerelatingto"oraldrils,manywritten
exercises,copyingfromtheboard,elicitingdialogues,readingcoursebooktextsandsoon".
Restrictedactivities,accordingtoScrivener,"Offeropportunitiesforlanguagepractice,for
improvingaccuracy,fortesting,fordisplay"(Scrivener1996,85)Thesecondheading,
authentic,referstoactivitiesthatproduceunrestrictedlanguage.AuthentictoScriveneris
for"communication,fluency,reallife,pleasure",where"meaningismoreimportantthan
correctnessofform"(ibid).Finaly,Scrivenersthirdelement,clanjtcationfocusesonamore
analyticalviewofclassroomlanguagesothat"teacherexplanation',`referencetogrammar',
elicitationoftargetsentences'andsoonfitintothiscategory"(ibid).Withthesethree
componentsScrivenerbelievesitispossibletoobserve,breakdownandsuccessfulyanalyse
discourseinteractioninanL2classroom.Scrivenersuggeststhatalessoncanbebroken
downinto"components,likebuildingbricks,togetherindiferentorders"(Scrivener1996,82)
Oncethecomponentsareidentifieditisthenpossibletodescribewhathappensineach
segment.UsingtheARCmodelwecanthenanalysethetypeoflanguageproducedineach
segment.
1,2.Questions:Procedural,Convergent&Divergent
Brown(1994,165)explains,"Insecondlanguageclassrooms.‥.yourquestionsprovide
necessarysteppingstonestocommunication".Thissuggeststhatitmaybebeneficialfor
languageteacherstofocusonthetypesofquestionsgeneratedinthesecondlanguage
classroomandtodecidewhichtypeofquestionbestfacilitatesthe"negotiationofmeaning
ininteraction".Researchersinthefieldhavecreatedmanywaystoclassifyquestionsused
intheclassroom.RichardsandLockhart(1995,186)Calattentiontothetermsprocedural,
convergentanddivergent.Thetendencyistocategorisequestionsintothosethatproduce
authenticandthosethatproduceconstrainedlanguage.AsRichardsandLockhartexplain
Proceduralaludestothemanagementoftheclassroomandlessonratherthantheactual
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learninginvolved.Convergentquestionsencourageshortanswersorshortstatementsthat
often"focusontherecalofpreviouslypresentedinformation"andnotonthegenerationof
ideasandnaturalcommunication,whereasdivergentquestions"requirestudentstoengagein
higher-levelthinking"(1995,187).Answersinitiatedbydiver:gentquestionswouldmost
probablyrequirestudentstoexpresstheirownopinionsonasubjectratherthantorecal
languagetargets.Thisiswherewefindauthenticlanguage.HereitishopedthatScrivener'S
"reallife"discoursewiltakeplace.
Here,then,itcanbeseenthatclassroomdiscourseisfarfromsimple.Bothresearchers
makethepointthat,intheclassroom,thereexistmanykindsoflanguage.Thelanguageof
theconceptsproceduy7al,convergent,restricted,andclarljicationseemtoimplyaconstrainton
thefreedomofdiscourseforthelanguagestudent,whereasthedivergentandtheauthentic
describeaplacewhere"normal"or"natural"discoursecanprevail.Morefreedomanda
stressonnaturaldiscourseimpliesthatmorelanguagewilbegeneratedbythestudent.More
languagebeinggenerated,inturn,impliesmorecommunicativecomplexity.Ifinthis
assignmentIamtodiscovertheworthofNunan'sstatementitistowardthediveygentand
theauthenticImustlook.
1.3,DisplayVsReferentialQuestions
Generaly,classroomquestionscanbebrokendownintotwoheadings:displayand
re/erentl'alquestions.Undertheheadingofdisplay,Wecanlistthosequestionsthatcorrelate
toconstrainedlanguage.Thesetypesofquestions,generalybelievedtopromoteartificial
discourse,wilundoubtedlybefoundintherestrictedandclanjicationlanguagementioned
above.Referentialquestions,ontheotherhand,promotetheopposite.Herewefindthe
diue7gentquestionsadvocatedbyRichardandLockhart.Thesetypesofquestionwilbe
aimedatmeasuringtheknowledgeofthestudentratherthantestingknowledgeandshould
prompt"Studentstoprovidesignificantlylongerandsyntacticalymorecomplexresponses"
(Nunah1991,194).Tosimplifythetwoconcepts:di*layquestionswilpromoteanswersof
whichtheteacherhasknowledgeof,whereasreferentialquestionswilpromoteanswersthat
theteachermaynothaveknowledgeofAsRichardsandLockhart(1995,187)state:"in
naturalisticdiscoursereferentialquestionsaremorefrequentthandisplayquestions,whereas
displayquestionsaremorefrequentinwholeclassteachinginESLclassrooms."Here,then,
wefindafurtherclueastowherewemustlooktofind"negotiationofmeanlng"andamove
towardahigherlevelofstudentspeech.RejTerentialquestionspointtoasectorofclassroom
discoursethatoperateswithoutconstraintuponthestudent,whereauthenticlanguageexists
andshould,therefore,increasetheamountandcomplexityoflanguageproduced.
2.ResearchMethods
Nunan(1992,3)Statesthat"Traditionaly,writersonresearchtraditionshavemadea
binarydistinctionbetweenqualitativeandquantitativeresearch,althoughmorerecentlyit
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hasbeenarguedthatthedistinctionissimplisticandnaTve." Accordingtothis1)inary
distinctionquantitativeresearchaimsatamoreobjectiveviewoftheworld.Factsand
controledmeasurement,Verificationofdataandmultiplecasestudiesarecultivatedinorder
tobringaboutresultsthatcanbereproducedagainandagain.Theoutcomeofquantitative
researchshould,intheory,havethevirtueofproducingthesameefectforanyteacherinany
classroom.Qualitativeresearch,ontheotherhand,ismoreconcernedwiththesubjective.
Nunan(1992,4)describesqualitativeresearchas"concernedwithunderstandinghuman
behaviorfromtheactorsownframeofreference."Itisatoolforanalysisbestusedfor
"singlecase"studies.
Astheobjectivehereistoanalyseonespecificclass,Ihavedecidedinfavourofa
qualitativemethodforresearchknownasActionResearch.Neverthelessmanyresearchers-I
havefoundtheuseofelementsofbothqualitativeandquantitativemethodstobeuseful.
ThisadhocapproachasendorsedbyWalace(1998,113)seemstomakeuseofboth.
"Thetermadhocisusedtodescribesomethingthathasbeendevisedforaparticular
purpose,withnoclaimstogenerality.Whatwehavecaledthesystem-basedapproaches
startwithasetofgeneralcategorieswhichareappliedtospecificsituations.Theadhoc
approachisalsoastructuredapproach,buttheproblemsarisefromaparticularproblemor
researchtopic."
3.ActionResearch
Actionresearchhas,inthepast,beenseenasacolaborativetooloragroupactivity.
Therearevariousreasonsforthis.Forexample,CohenandManioninNunan(1992,18)
believecolaborationisimportantas"theaimofactionresearchistoimprovethecti^rrent
stateofaffairswithintheeducationalcontextinwhichtheresearchisbeingcarriedout."
Thismaybesobut,asIhavementionedabove,thecontextwithwhichIaminterestedis
specificalyasingleclassofstudentsandtheirdiscourse.Here,then,asthisisa"singlecase"
study,Iintendtotakeanindividualapproachtoresearch.
AccordingtoHadley(1997)actionresearchis:
".‥.aprocessdesignedtoimproveteachingandfacilitatelearningthroughidentifying
aspecificclassroomproblem,targetingcausesthroughsystematicdatacolection(suⅣeys,
observation,interviewsetc.)andapplyinganeffectivesolutiontotheproblemasaresultof
thedatabeingcolectedandinterpreted."
BelowIhaveparaphrasedHadley'sdescriptionintothefivedifferentheadings,whichI
intendtouseinmyresearch.
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1)Colectionofdatarelatedtothequestion/problem.
2)Analysisofdata.
3)Implementationofchangerelatedtoanalysis.
4)Furthercolectionandanalysisofdata.
5)Conclusionand/Orcontinualimplementationofchange.
4.TheClass
TheclassinvolvedisagroupoffourhousewiveswhomeetfortnightlyonaFridayata
localcommunitycentre.Theclasslengthis90minutes.Thegrouparemiddleagedwith
grownfamilieswhowish,nowtheyhavetimeontheirhands,toreturntoEnglishstudies.
Thestudentsarehighlymotivatedand,whenIbeganteachingtheclass,thestudents
specificalyaskedthattheclassnotbe"just"aconversationclass.Wedecidedtogetherthat
therewouldbeastrictemphasisonlearninggrammarstructuresandvocabulary.The
overalleveloftheclassislowpre･intermediate.ThetextbookusedbytheclassisWorld
ViewThree(Rost,2002).Asagreedwiththeclass,pastlessonshavefocusedongrammarand
vocabulary.Whilethestudentsseemedhappy,itbecameobviousthattheywerenotbeing
giventhechancetousewhattheylearnedinmeaningfulexchanges.Atthepre-intermediate
level,Ibelieve,languageexchangesintheclassroomshouldbeshowingevidenceofcomplex･
ityor"higherability".BythisImeanless"centralteachercontrol"withstudentsnegotiating
"rolesandcontrolofturntakingandtopicamongthemselves"(Wilis1987,19).Aprogres･
siontowardScrivener'S"reallife"Orauthenticlanguageshouldbeseen.Atthetimeofthis
analysisveryfewauthenticexchangesweretakingplace.Studentswereheavilydependent
ontheteacherandthetextbook.Itbecameobviousthatachangewasneeded.Theability
ofthestudentstopartakeinhigher-levellanguagewasnotbeingaddressed.
5.Lessonl
ThelessontookplaceonNovemberllth2005.ThelessonchosenwasunitllofWorld
ViewThree.Thegrammartargetforthisunitisthepresentperfectfortheindefinitepast
withvocabularyrelatedtofurniture.Thethemeofthelessonisredecoratingandtelevision
decoratingshows.ThetitleoftheunitisTradingSpaces.
5.2.ColectionofData
Beforedecidingonamethodofdatacolectionforresearchmanyaspectsoftheclass-
roomweretakenintoconsideration.Themainaspectwasthatthemethodusedbeas
unobtrusiveaspossible.Theintentwasthatthenormalroutinenotbeinterruptedbythe
datacolectionmethodandthatthemoodoftheclassbeasnaturalaspossible.After
considerationitwasdecidedthatanaudiorecordingoftheclasswouldbetaken.Asmal
handheldtaperecorderwasplacedinthecentreofthetablearoundwhichthestudents
regularlysit.Thesmalsizeofthetaperecordermadeiteasyforstudentstoignoreandact
asunselfconsciouslyasthelanguageclassalows(Walace1998,107)Withregardstothe
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teacher,switchingthemachineon,turningthetapeoverandswitchingitoff,weretheonly
responsibilities.Thismeantthataminimumofteachertimewastakenup,whichinturn
meantthatthisformofdatacolectionwasbestsuitedforthisresearch.AsAnneBurns
(1999,96)states:"Recordingsareinvaluableinfurnishingresearcherswithobjectivefirst
handdataforanalysingindividualteacherbehaviour."
5.3.AnalysISOfData
Ananalysisoftherecordeddatawasdoneby,first,writingatranscriptofthelesson(See
appendix1and2).Itwasdecided,duetothetimeconsumingeffectoftranscribing,thatonly
aportionofthelessonshouldbetranscribed(Burns1999,98).Thesectiondecideduponwas
anapproximatelyfifteenminutelongsampletakenfromthepresentationofthelessontheme.
Thissectioncanbebrokendownintotwoportions.Inthefirstthestudentsareaskedto
partakeinacompetition.Underatimeconstraintoffiveminutestheyareaskedtomake
alistoffurnitureitemswhileworkinginpairs,beforereportingbacktotheclass.Inthe
secondthestudentsareaskedtomatchalistofwordstoitemsoffurnitureintheirtextbooks
before,agaln,reportingbacktoclass.
5.4.TeacherquestionCountandCo°ing
Amethodofco°ingwaschosenthatwouldhighlightteacherreferentialquestionsfrom
displayquestions.Forthis,questionswerebrokendownintotheprocedural,conve7gentand
diue7gentconceptsmentionedabovebyRichardsandLockhart. Herep710Ceduraland
dive7gentCategOrisealdisplayquestions,whiledivergentrepresentsrejTerential.Teacher
questionsforthisfifteenminutesegmentwerethencounted/taliedusinganadhocapproach
(Walace1998,115)andcategorisedasshownbelow.
Tablel
TotalNumberofQuestions 18
Procedural 13
Convergent 4
Aswecanseed毎)layquestionstakeupthewholeofthesegment.OftheProceduy7al
questionstentaketheformof"0.K?"Twoaskstudentsforconfirmation-"Hiro?"and
"Kimiko?"-andonlyone"Canyoupleasereadyourlistout?"hasanykindofcomplexity.
Convergentquestionsconsistoftwoelicitations,"Whatdoesitmean?"and"Where'sD?",
twoclarificationquestions-"Kotatsu?"and"Bigclock?"-andfinalyaclarification
check,"Howmany?"(Seeappendix1).Thepovertyofcomplexitywithregardstotheabove
displayquestionsismatchedbythelackofevenonediveygentquestion.
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InordertodiscovertheeffectoftheaboveteacherquestionsonstudentL2languageit
wasdecidedtouseanad-hocapproachasendorsedbyWalace(1998,113).Theaimofthis
paperistodiscernthecorrelationbetweenteacherquestionsandtheamountandcomplexity
ofstudentL2language.Asthisisso,awaywasneeded,first,tocategoriseandcountthe
amountofstudentspeechproduced,andalsotodefinetheideaofcomplexityinthispaper.
5.6.StudentSpeechCountandCoding
Ratherthancountsentencesproducedorfocusongrammaticalcomplexity,aconcentra･
tiononactualutterancesintheL2andcommunicativecomplexity-wherecommunicative
meansinteractive-seemedtobemoreappropriateforthepurposesofthisstudy.The
reasonforthisissimple:ananalysisofgrammaticalorsyntacticalcomplexitywouldtake
moretimethanisalowedforinthispaperandalso,unlikeWrittenspeech,Spokenlanguage
doesnotalwaysadheretotheestablishedrulesofgrammarandtheuseofcorrectsentences.
GiventheseproblemsitwasdecidedtocodestudentspeechinthefoHowingmanner:
1)Utterancesofoneword.Forexample"Table."
2)Utterancesoftwowords.Forexample"Sidetable".
3)Utterancesofthreewords.Forexample"Wow!Itscolour".
4)Uterancesoffourwords.Forexample"Alongneckperson".
5)Utterancesoffivewordsormore.
(Forexamplesseeappendix1and2)
AnutteranceinthiscontextcanbeseenasL2usedbyanyonestudentfromthemoment
thatstudentbeginsspeakinguntilthemomenttheystop.Obviously,intheabove,an
uteranceofonewordwilbeseenasnotascomplexasanuteranceoffiveormorewords,
butwhetheranutterancecanbeclassedascommunicativelycomplexremainstobeseen.
Whereanutterancecanbeviewedaslackingincommunicativecomplexity/interactionit
wilbepointedoutbytheresearcher.Whencounted,usingtheabovemethod,theresults
wereasfolowsforthefifteenminutesection.
Table2
Ute'rancesof:
1Word 2Words ThreeWords FourWords FiVeWordsorMore
Itmustbepointedoutatthisstagethat,althoughtheutterancesoffivewordsormore
talyat3,thecommunicativecomplexityofeachisweak.Belowwecanseethatthesethree
articulationsrelateonlytocataloguingwordsrelatedtothethemeofthelessonand,apart
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fromclarifyingknowledgeofvocabulary/pronunciationtotheteacher,havenorealcommu-
nicativeuse.
(34)Sl:Chair,stool,cupboard,sofa,couch,wardrobe.Kotatsu?
(41)Sl:Bathtub,washingmachine,shelves,draw‥‥drawer.
(49)S3:Desk,chair,table,bed,dresser,mirror,couch,stool,chest,floorstand,drawer.
Itmustalsobesaidthatduetothetwotasktypesandinstructionsgiventothestudents
atthispointinthelesson,mostofthelanguagegeneratedwasofthiskind,asthesample
belowshows.
(20)T:0.K.Canyoupleasereadyourlistout,groupnumberone?
(21)Sl:Table.
(Pause)
(22)T:Everything.
(23)Sl:Oh!Everything?
(24)T:Yeah.
(25)Sl:Sidetable.
(26)T:Hmmm.
(27)Sl:Chest.
(28)T:Yeah.
(29)Sl:Desk.
(30)T:Uhh.
(31)Sl:Bed.
(32)T:Uhh.
(33)Sl:Dresser‥‥dresser.
So,Weseeverylitlecommunicativeinteractioninthestudentlanguagegeneratedasthe
studentsreadoutalist,inturn,andtheteachergivesfeedback.Thelengthofstudentturns
areshortandcomplexityislow.ThisisScrivenersJreStn'ctedlanguage,usedfor"testing"and
"practice".Itislanguage"restrictedtoinitiationonlybytheteacher"(Brown1994,173).
Obviously,unlessthestudentsworkinafurniturewarehouse,thisisnotnaturalorauthentic.
TheresultoftheanalystsSOfar,then,ispresentedbelow.
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Table3
ZeroRferentialQustionsEquals lWord 2㌔Words 3■Words 4Words 5WordsorMore
Obviously,iftheamountoflanguageandcomplexityistorise,ashifthastobemade
fromamajorityofonewordutterancestothatoffivewordsormore,but,tobemoreprecise,
fivewordsormorewhereinthereiscommunicativeinteractionratherthanmindlessly
readingoutalistofvocabulary.
6.lmp)ementationofChangeRelatedtoAnalysis
lfNunaniscorrectinhisstatementthatteachertostudentreferentialquestionswil
resultin"anincreaseinthelengthandcomplexityofstudentturns"(Nunan1999,195)then
itisapparentthatamoveinthisdirectionisthenextstep.Alsoa"task"Changeorachange
ofinstructionsneedstobeintroduced.Intheabovetwoexercisespracticedbythestudents
therewasverylitlesubstancetogeneratelanguageor,indeedtomotivatethestudentsinto
wantingtointeractcommunicatively.Althoughthestudentswereaskedtoworkinpairs,an
endeavourthatusualyleadstoahigher"quantityofoutput"(Brown1994,173)thefactthat
thefirstpartofthesectionwascompetitive,andbecauseofthestudentscloseproximityto
eachother,thevoicesofthestudentsdroppedsoastobeuninteligibleonthetapedrecord
ofthelesson(Seeappendix2).Nevertheless,hadthestudentsvoicesbeenheard,Ⅰ'msurethe
languageusedtomakealistoffurniturewouldnotbethatdifferentfromthelanguageused
torepeatalistoffurnituretotheteacher.
Withthisinmind,forthefolowupclass,achangeoftextbookwasdecided.Although
WorldView3can,attimes,beanexcelentlanguagegenerator,thepresentationsectionof
itsunitscanbesomewhattextbookfocused.Thisdrawsthestudentinwards,towardthe
book,ratherthanoutwardstowardtheirclassmembers.TheNewHeadwayEnglishCourse
atpre-intermediatelevel,ontheotherhand,tendstointroduceitsunitswithaseriesof,
occasionalydivergent,questionsaimedatgeneratingL2speech.Anexampleofthiscanbe
foundinunitnine(Soars2004,70)wherethestudentsareasked:
"Whatwilyoudoiftheweatherisnicethisweekend?"
and
"Whatwilyoudowhenyougethometonight?"
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Togetherwiththistextbookchange,asmentionedabove,theimplementationofrefer-
entialquestionsrelatedtothethemeoftheunitchosenwastobeundertaken.
7.Lesson2
Thesecondlessontookplaceonthe16thofDecember2005.Unit10oftheNewHeadway
EnglishCoursePre-IntermediateStudentsBook(Soars2004,78)wasselectedforthefolow
upclass.TheunitisentitledScwedtoDeathandisbasedonverbpatternsandinfinitives.
Thethemeoftheunitisfearandwhatscaresus.Theunitopenswithfourdrawingsof
charactersinvariousstatesoffear.Aconve7gentquestionisaskedaboutthesecharacters:
"Whatarethesepeopleafraidof?"Then,afurthermorepersonaldivey:gentquestionis
asked:"Whatareyouafraidof?"Itwasalsodeterminedthatseveralmoredivergent
questionswouldbeaskedattheopeningoftheclassaspartofthepresentationtotheunit,
andwhereverpossiblethroughoutthebeginningperiodofthelesson.Thesequestionswould
beaskedfirsttothestudentsingeneralandtoindividualstudents.Afterwardsapairwork
taskwouldbegiveninwhichthestudentswouldasktheirpartner"Whatareyouafraidof?"
beforereportingbacktotheclass.Thereasonforthiswastoexaminewhichproducedthe
morecomplexlanguage:questionsdirectedatindividualsorthetaskoffindingout.
7.1.FurtherColrectionandAnalyslsofData
Thedatawascolectedusingthesamemethodasabove.Afifteenminutesegmentwas
againtakenfromthepresentationportionandatranscriptionwasmadeandanalysed.A
changefromtheearlierrecordingisthat,duringthissessiontherecorderwasunabletotape
thewholeclasssuccinctlyandensuedinrecordingmostlytheeffortsoftwostudents.Using
thesamemethodasabovetheamountandtypeofteacherquestionswerecountedwiththe
folowlngresult.
Table4
TotalNumberofQuestions. 27
Procedural■ 3
Convergent 10
Fromthiscountof14diveygentquestionsweseeadramaticchangeintheamountand
typeoflanguagegenerated,asshownbelow.
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Table5
Uterancesof:
1Word 2Words ThreeWords FourWords FiVeWordsorMore
Theoveralresultsrelatingtotheanalysisofthesecondlessoncanbeeseeninthe
folowingtable.
Table6
15ReferentialQilStionsEquals 1Word 2Words 3Words 4Words 5WordsorMore
Herewefindamuchmorecomplexkindoflanguagebeingproducedbythestudents.
Whereasintheanalysisofthefirstlessonalutterancesoffivewordsormoreproducedonly
listsofvocabdlary,inthissecondclassrealcommunicativecomplexityisemerging.When
askedabouttheirfamiliesandwhatscaredtheirchildrenwhentheywereyoung,thefolow-
ingexchangeoccurredbetweentheteacherandastudent(Seeappendix3).
(62)T:Thunderandlightning?Whatdidtheydo?
(63)S2:Hmmm.They'reermfrightenedtohearthatandermgotomotherslapandmaybe
mothersaystakeiteasy.Maybe.
Thisextractshowsacomplexitybeyondanylanguageproducedduringthefirstclass.It
wasduringthepalrworktask,though,thatitbecameobviousthatreferentialquestions,
findthestudentstakingcontrolof"turntakingandtopicamongthemselves"(Wilis1987,19).
Thefolowingexchangeshowsthekindofmeaningfulinteractionexpectedofhigherability
students.
(75)S2:Whatareyouafraidof?(5)
(76)T:SpeakEnglishplease.
(77)Sl:Ⅰ'mafraidofgetingold.(5)
(78)S2:Hmmm.
(79)Sl:Ⅰ'mafraidof‥‥Whatareyouafraidof?(8)
(80)S2:Ⅰ'mafraidofsnowing.(4)
(81)Sl:What?(1)
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(82)S2:It'sbeenawinterofmuchsnowthesedays‥‥soI'mafraidof… .(13)
(83)Sl:Hmmm.Yourhousewilbebroken.(5)
(84)S2:No.(1)
8.Conchsion
Overal,inthisparticularclass,itseemsthatNunan'sstatementthatreferentialques-
tionsshouldresultin"morecomplexlanguage"andmore"natural"likelanguagehassome
worth.Althoughzeroreferentialquestionsresultedinthreestudentuterancesoffivewords
ormore,thosearticulationswereveryweakininteractivecomplexity.Arisefromzeroto
fifteen,ontheotherhand,producedacountoffifteenuterancesoffivewordsormore.More
importantlytheintroductionofreferentialquestionscreatedamorecomplexlevelofinterac-
tionintheclassroom.Ratherthanproducealistofpreviouslylearnedvocabularyorfocusing
onatextbookexercise,oncedivey:gentquestionswereintroduced,thestudentsbeganexchan-
ginginformationaboutthemselvesinameaningful,authenticway.Teachertostudent
referentialquestions,withoutadoubt,increasedtheamountandcomplexityofstudent
replies.ButitwasstudentinteractionduringtheglVentaskthatbecamemorefruitful.
Althoughthetaskwasasimplepairworkexercisedevisedofasimplepersonalquestion,it
producedthemostnaturalinteractionsbetweenthestudents.Withregardstothemethodof
research,theadhocmethodprovedvaluableforthis"singlecase"study.JHoweverthere
weresomeproblems.Thetalymethodused,whileachievingeffectiveresultswasmaybetoo
simpleforitsintendedpurpose.Themainproblem arosefrom atemptingtocorrectly
categorisestudentuterances.Anutteranceoffivewordsormoreshouldshowaceitainlevel
ofcomplexitybut,aswasshownabove,ifanutteranceconsistsofnothingmorethanalist
ofvocabulary,thisneedstobecategoriseddifferently.In也isinstance,whentheproblem
arosethesolutionfoundwasthatthesearticulationsbehighlightedbytheresearcher.For
amorethoroughanalysisofthetypeofstudentlanguageproducedbyreferential/display
questionsthough,undoubtedly,thismethodneedstobeexpandedupon.
9.RelevancetoOtherTeachers
Althoughthishasbeena"singlecase"studyitmaystilhaverelevancetocertain
teachersoflanguage.ThoseteachersworkinginEnglish-languageconversationschoolsor
whoteachsmalclassesprivatelymightbenefitfromtheresultsofthisanalysis.Itis
apparentthatintheaboveclassachangeshouldbemadeawayfromdisplayandtoward
referentialquestionsifthestudentsaretointeracttotheheightoftheircommunicative
abilities.Alsomorethoughtmustgotowardtheclassroomtasksthestudentsareinvolved
in.Fromtheaboveresearchitisclearthatpalrwork,Combinedwiththerighttypeof
question,isasimplewaytobegin.Teachersworkinginthetypeofenvironmentmentioned
above,worriedperhapsthattheirhigherabilitystudentsarenotinteractingnaturaly,may
weltrytoimplementthesechangesthemselves.
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Appendix1
TranscriptoflessonextractNovemberllth2005
KeytoSymbols
Teacher:T
Student1:SI
Student2:S2
Student3:S3
Student4:S4
Divergent(D)-0
Convergent(C)-6
Procedural(P)-柑
StudentUterances:l-32,2-15,3-7,4=2,5+-3
PresentationofLessonTheme
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(Teacherwritesthewordfurnitureontheboard.)
(1)Sl:Furniture?(1)
(2)T:Yeah.Whatdoesitmean?(C)
(3)S3:Furniture?(1)
(4)Sl:Tables(1)
(5)S3:Desk,chair.(2)
(6)T:0.K.Noproblems.So,quick‥‥competition.So(teacherpointstostudentsinpairs)
teamone,teamtwo.Iwantyoutomakealistoffurniture.
(7)Sl:Furniture.0.K.(2)
(8)T:0.K.Everykindoffurniture.Makealist.Worktogether0.K?(P)Worktogether.
AndspeakEnglish.
Duetothenatureoftheactivity-acompetition-thestudentsherelowertheirvoicessothattheotherteam
can'thear_Onthetapetheirvoicesaretoolowtobeheard.
(9)S4:Wardrobe?(1)
(10)Sl:(Laughter)
(ll)S4:Wardrobe.Wardrobe.Wardrobe.(3)
(12)T:Oneminuteleft.
Againthestudentslowertheirvoices.
(13)T:Fifteensecondsleft.
(14)S4:Sideboard.(1)
(15)T:0.K.Let'sgo.Pleasecounthowmanyitemsoffurnitureyouhave.
(pausewhilestudentcount)
(16)T:(Toteamone)Howmany?(C)
(17)Sl:Twentythree.(2)
(18)T:Twentythree.
(Laughter)
(19)S3:Wenotsure.(3)
(Laughter)
(20)T:0.K.Canyoupleasereadyourlistoutgroupnumberone?(P)
(21)Sl:Table.(1)
(Pause)
(22)T:Everything.
(23)Sl:Oh!Everything?(1)
(24)T:Yeah.
(25)Sl:Sidetable.(2)
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(26)T:Hmmm.
(27)Sl:Chest.(1)
(28)T:Yeah.
(29)Sl:Desk.(1)
(30)T:Uhh.
(31)Sl:Bed.(1)
(32)T:Uhh.
(33)Sl:Dresser‥‥dresser.(2)
(34)Sl:Chair,stool,cupboard,sofa,couch,wardrobe,kotatsu?(7)
(Laughter)
(35)T:Kotatsu?(C)Yeah,yeah,yeah.That's0.K.
(Laughter)
(36)Sl:Dressingtable,carpet,curtain.(4)
(37)S2:Bigclock.(2)
(38)T:Bigclock?(C)
(Laughter)
(39)S2:Grandfatherclock.(2)
(40)T:Yeah,grandfatherclock.
(41)Sl:Bathtub,washingmachine,shelves,draw.‥.drawer.(6)
(42)T:Drawers
(43)Sl&S2:Drawers.(1)
(44)T:Yeah.
Studentspracticepronunciationofword"drawers"together.
(45)S2:Bigmirror.(2)
(46)Sl:Ah!Bigmirror.(3)
Laughter
(47)T :0.K.?(P)
Teamtwomodd0.K.finished
(48)T:0.K.Hiro?(P)
(49)S3:Desk,chair,table,bed,dresser,mirror,couch,stool,chest,floorstand,drawer‥‥
(50)Sl:Ah!Floorstand.(1)
(51)S3:‥‥wardrobe,shoedbox,(3)
(52)Sl:Ah!
(53)T:Aha.Shoebox.
AlstudentsrepeatHsI10eboxM.
(54)T:Shoebox.
Studentsrepeatagain.
(55)T:Good.Excelent.Nowremember"furniture"isn'tcountable‥‥
(56)Sl&S2:Yes.(1)
(57)T:‥‥soweuse,wesay,wecansay"ite血sof".
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(58)S3:Itemsof.(2)
Studentsmakesurprisedsounds
(59)T:Itemsof‥‥orsometimesyoucansay"piecesof".
(60)S4:Piecesof.(2)
(61)T:Piecesoffurniture0.K?(C)Itemsof.0.K.OoopssorryKeiko.
Teachergivesoutphotocopiedsheetsfromtextbookfortoday'slesson.
(62)T:Todaywe'reincolour.
(Laughter)
(63)S3:Wow!Itscolour.(2)
(64)T:Yeah,we'reincolourtoday.
Teacherpointstoplaceintextbook
(65)T:So,ifyoucanlookatGettingStartedthereisalistofwords0.K?(P)Andthere's
apictureofaroomatthebottom.So,it'sveryeasy,justwritetheletternexttothe
word0.K?(P)Ifthereareanynewwordspleaseaskme.
Exerciseisdoneindividualy.Silence.
(66)S4:Drapu,drap,drapu?(3)
Silence
(67)T:0.K?(P)
(68)Sl:Idon'tknowdrapus.(4)
(69)T:Drapes
Alstudents"Drapes,drapes"
(70)S2:Drapsu(1)
(71)T:Drapes‥‥drapes.
(72)Sl:Drapes(1)
(73)T:Curtains.
(74)S2:Hmmm.
(75)Sl:What?(1)
(76)T:Americanssaycurtains,theBritishsay‥‥Oh,sorrytheBritishsaycurtains
Americanssaydrapes.
(77)S2:Hmmmm
(78)Sl:Oh,oh.
(79)T:0.K?(P)
(80)S3:Throwpilow?(2)
(81)S2:Throwpilow?(2)
(82)T:Throwpilow.
(Laughter)
(83)T:Ithinkthat'sanotherAmericanthing.
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(84)Sl:Notcushion?(2)
(85)T :IthinktheBritishwouldsaycushionAmericanswouldsaythrowpilow.
Studentsmakesoundsofsurprise.
(86)T :Yeah,maybe.
(87)Sl:Maybe.(1)
(88)S3:Sodesune九.
(89)T:Yeah,tomethat'sjustacushion.
(90)S3&S4:Cushion.(1)
Silence.Studentsrepeatsomewordsfromexercise:"cabinet","bookcase".SomeJapanese.
(91)T :0.K?(P)
(92)Sl:0.K.(1)
(93)T :So,armchairisM.Letsgoround0.K?(P)So,Kimiko.
(94)S2:Basket-B(1)
(95)T :Yeah.
(pause)
(Laughter)
(96)T :Yeah.
(97)Sl:Bookcase.(1)
SomeJapanesediscussionastocorrectanswer.
(98)Sl:Kdesu′sho?
(99)T:Yeah,IthinkK‥‥
(100)Sl:K.K.
(101)T :Lookslikeabookcase,butitlookslikehehasastereoonhisbookcase.Maybe,
Idon'tknow.0.K.next.
(102)S3:Cabinet.(1)
(103)T :Hmm,hmm.
(104)S3:E
(105)T :Yeah.
(106)S4:Carpet.(1)
(107)T :Hmm,hmm.
(108)S4:0
(109)Sl:Hmm,hmm.
(110)T :Yeah.
(111)S4:0
(112)T :Kimiko?(P)
(113)S2:Mmm.Drapes.H.(1)
(114)T :Yes.
(115)Sl:Fireplace.C.(1)
(116)T :Aha.
(117)S3:Lamp.D.(1)
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(118)S4:Mmm.
(119)T:D,D,D,D.WheresD?(P)Yeah,lamp.‥.
(120)S3:D.D.
(121)T:Itsrealythin.
(122)S4:Sofa,sofa.(2)
(123)S3:Magazine.
(124)S4:Ah,magazinerack.N.(3)
(125)T:Yeah,maybe.
(126)S2:Plants.F.(1)
(127)T:F.
(128)Sl:Picture.G.(1)
(129)T:Aha.
(130)S3:Rug.P.(1)
(131)T:Yes.
(132)S4:SofawajaA.(1)
(133)T:Yep.
(134)S2:Stereospeakers.∫.(1)
(135)T:Yes.∫.
(136)Sl:Throwpilow.L.(1)
(137)T:Aha.
(138)S3:Window.Ⅰ.(1)
(139)T :Yeah,noproblems.0.K.So,next.
Appendix2
TranscriptoflessonextractDec16th2005
KeytoSymbols
Teacher :T
Student1:SI
Student2:S2
Student3:S3
Studelt4:S4
Procedural(P)-3
Convergent(C)-10
Divergent(D)-14
StudentUtterances:1-25,2-13,3-5,4-7,5+ -15
PreserLtationofLessonTheme
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(1)T:So,letsbegin.
Teacherwritesonboard
(2)T:Afraid‥‥scared‥‥frightened‥‥terrified.Ermm‥‥scary‥-dangerous‥‥
terrifying- .Frightening.Canyoutelmethedifference?(P)
(3)S2:Verb.Adjective.(2)
(4)T:Yeah,that'sright.Yeah,yeah,yeah.Verb.Adjective.So,theseweusualyuseto
talkaboutfeelings.Howwefeel.Weusethesetodescribeplacesorevents.
(5)Sl:Mmmm.
(6)T :Sotheearthquakewasterrifyinganddangerousandfrighteningandscary.During
theearthquakeIwasafraid,frightened,scared,terrified.0.K?(C)So..‥we'regoing
tousetheselater.0.K?(C)So.‥.firstquestion,Whatarechildrenafraidof?(C)
(7)Sl:Ahhh‥‥childrenareafraidofghosts.(5)
Lauglter
(8)S4:Dogs.(1)
(9)Sl:Eh?Dogs?(1)
(10)T :Dogs.
(ll)T:Ghosts,dogs‥‥
(12)Sl:Dark(1)
(13)S2:Ah,dark.(1)
(14)Sl:Darkness.(1)
(15)T :Aha.Darkness.
(16)S3:Bigsound.(2)
(17)Sl:Eh?
(18)T :Ah?
(19)S3:Likeafirework.(3)
(20)Sl:Ahhh.Soneh.
(21)Pause
T:Loudnoise.Loudnoise.
(22)S2:Oddpeople.Oddmen.(4)
(23)T :Strangemen.
Laughter
(24)T :Yeah.Strangemenorstrangepeople.
(25)Sl:Homework.(1)
Laughter
(26)T:Whatkindofghosts?(D)InJapan‥‥(Muffled)
(27)S2:Hmmm.InJapan.(2)
(28)T:WhatkindofghostsarechildrenscaredofinJapan?(D)
Pause
LaugIlter
(29)T:IsthereaghostcaledKapa?(C)
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(30)Sl:Hmmm.Kapano.
(31)S4:Kapa?
(32)S2:Ahhh.Kapa.
Muffled
(33)T:Kapaisn'taghost?(C)
(34)Sl&2:Hmmmm.
(35)T:WhatisaKapa?(D)
(36)S4:Longneck.(2)
(37)S3:Kapaisaghost.(4)
StudentsspeakJapanese
(38)T:Englishplease.
Laughter
(39)S4:Longneckperson.(3)
(40)S2:Ahhhhhh.
(41)T:Alongneckedperson.
(42)S2:Woman.(1)
(43)T:Woman?(C)Ahhh.0.K.Whatotherghostsormonstersarethere?(D)Likethelong
neckedwoman.
Pause
(44)S2:Spirit.(1)
(45)Sl:Hmmm.
(46)S2:Spirit.(1)
(47)T:Hmmm.
(48)S2:Butwedon'tseeit.(5)
(49)T:Ah,butwedon'tseeit.
(50)S2:Wedon'tseeit.(4)
(51)T:Hmmm.0.K.wecalthoseghosts.Spiritsandghosts.
Alstudents-Ohhhlh!
(52)T:Someghostsyoucansee,someghostsyoucant.
(53)S2:Aha.
(54)T:0.K.So,childrenareafraidofghosts,dogs,darkness.Howaboutstrangepeople?
(D)Laughter
(55)T:Whatkindofstrangepeople?(D)
Muffled/Pause
(56)T:Soin‥‥inBritain,whenwearechildren.∴erm inschoolwewatch‥‥on
T.Ⅴ‥‥likeadvertisements.Theytelusdon'tgowithstrangepeople.Orerm‥‥if
you,ifastrangertalkstoyourunaway.
AlstudentsMmmmmm
(57)T:ⅠnJapanisitthesame?(C)
(58)S2:Hmmm.Recently.(1)
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(59)T:Yeah.Sochildrenlearninschool.Whenyourchildrenwereyoung,whatwerethey
afraidof?(D)Doyouremember?(C)
Pause
(60)S2:Lightningandthunder.(3)
Laughter
(61)S2:(Tostudent1)Youare.(2)
Morelaughter
(62)T:Thunderandlightning?(C)Whatdidtheydo?(D)
(63)S2:Hmmm.They'reermfrightenedtohearthatandermgotomotherslap,andmaybe
mothersaystakeiteasy.Maybe.(18)
Laughter
(64)T:Yeah,yeah,yeah.(Tostudent3)Yourchildrenwereafraidofdogs.Whatdidthey
do?(D)
(65)S3:Ⅰ,Ⅰ,isaydon't.‥.awayfrom.(7)
(66)T:Runaway.
(67)Sl:Ahhhh.Runaway.(2)
(68)T:Goodadvicel.0.K.So..‥0.K‥..NowIwantyoutoworkwithyourpartner.I
wantyoutoanswerthequestion.Askyourpartner,Whatareyouafraidof?(D)
(69)Sl:Hmmmm.
(70)S3:Whatareyouafraidof.(5)
(71)T:Whatareyouafraidof?(D)
(72)Sl:Now?(1)
(73)S2:Now?(1)
(74)T:Yes.Andwhy?(D)
Alstudents:Hmmm
(75)S2:Whatareyouafraidof?(5)
(76)T:SpeakEnglishplease.
(77)Sl:Ⅰ'mafraidofgettingold.(5)
(78)S2:Hmmm.
(79)Sl:Ⅰ'mafraidof.…Whatareyouafraidof?(8)
(80)S2:Ⅰ'mafraidofsnowing.(4)
(81)Sl:What?(1)
(82)S2:It'sbeenawinterofmuchsnowthesedays.∴.soI'mafraidof.‥.(13)
(83)Sl:Hmmm.Yourhousewilbebroken.(5)
(84)S2:No.(1)
Japanese
(85)S2:Worry.Worryaboutthat.(4)
(86)Sl:(ToTeacher)Afraiditcaldislike?(4)
(87)S2:No.(1)
(88)T:Dislikeisdifferent.
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Laughter/Muffled.
(89)S2:Ⅰ'mafraidofbadnews.(5)
(90)Sl:What?Thesedays?(3)
(91)S2:Yeah.(1)
(92)Sl:Why?(1)
(93)S2:Why?Therearemuchliar,ahh,manyliars,inJapan,Ithought.(ll)
(94)Sl:Manyliar?(2)
(95)S2:Liars.(1)
(96)･Sl:(Uninteligible)constructionwork.There,there,therearemanyliars.‥.(8)
(97)S2:Liars(1)
(98)Sl:Nowadays.(1)
(99)S2:Thesedays.(2)
(100)Sl:Ahh.Thesedays(2)
(101)S2:Ⅰ'venoticed.Ⅰ'venoticed.(4)
(102)Sl:Iknow.(1)
(103)S2:Noticed.(1)
(104)Sl:Inoticed?(2)
(105)S2:Noticed.(1)
Japanese
(106)S2:Iknow.(2)
(107)Sl:Inoticed.(2)
Pause
(108)Sl:Inote.(2)
(109)S2:Noticed.(1)
(110)Sl:Ahhh.Noticed.0.K.Younote,noticed.Lookatshe,erm,shenoticedtothere
manyliarsthesedays.(16)
(111)T:0.K?(P)
(112)S2:Hmmm.Constructionwork.(2)
(113)T:Letsgo.So,Kimiko,telmewhatKauruisafraidof?(D)
(114)S2:No.Notyet.(3)
(115)T:Ahhh.Youhaven'tfinishedyet?(P)
(116)S2:Sheisn'tafraid‥..ahja.Sheisafraidofnothing.(8)
(117)T:Nothing?(C)
Laughter
(118)T:She'ssuperwoman.
(119)Sl&2:Yes.(1)
Laughter
(120)Sl:Strong.(1)
(121)T:0.K.Kauru,WhatisKimikoafraidof?(D)
(122)Sl:She'safraidofbadnews.Forexample,erm,shenoticedtherearemanyliarin
Japanthesedays.So,she'safraidofthat.(22)
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